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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name:  Four Lanes Community 
Junior School 

Number of pupils in school  348 

Proportion (%) of pupil premium eligible pupils 13% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published December 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Corinne Martinez 

Pupil premium lead Em Ervine 

Governor / Trustee lead Marius Miron 

Funding overview 

Detail Amount 

Pupil premium funding allocation this year £55,765 

Recovery premium funding allocation this academic year £2,827.50 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £58,592.50 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intent at Four Lanes Community School is to provide a safe, inclusive environment 

where children can grow to be confident and independent, enjoying learning and 

striving to achieve their personal best. 

We recognise that disadvantaged children face greater challenges in achievement and 

through high quality teaching and support we can positively impact on their success 

both academically and personally. 

We strongly believe that in order for a child to make academic progress, children must 

feel emotionally secure. The strong, trusting relationships forged within our community 

ensure children feel safe to take risks and to ask for support when required. These 

relationships empower children to recognise their strengths whilst building resilience in 

the areas they find challenging.  

Through robust on-going assessment, we are able to understand the needs of each 

child which ensures the curriculum is adapted and personalised to facilitate success for 

all. We are dedicated to ensuring a differentiated curriculum which enables children to 

access their learning. An engaging curriculum galvanises a sense of curiosity about the 

local and wider global community thus preparing them for a life beyond our school. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Social, emotional and mental health needs  

2 Challenging home environment  

3 Low prior attainment in writing and maths 

4 Partial school closure due to Covid-19 Lockdown restrictions 

5 Limited enrichment opportunities outside school 

6 Limited academic parental support  with reading, spellings and homework 

7 Persistent lateness and absence 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

1. All children have strategies to 
support their own wellbeing and 
can regulate their own emotions. 

 

 ELSA assessments, Boxall and 6-Strand assessments will show a positive 
impact of  specific ELSA programmes on identified children  

 Through having their emotional needs met, children will continue to make 
progress.  

 Pupils report a positive impact of ELSA support. 

2. All children feel safe and 
supported and feel they have a 
trusted adult to help them in school. 

 Family Support workers records show a positive impact on work completed 
with families.  

 Pupil conferencing will show that they feel safe at school. 

3  Accelerated progress for PP 
children results in the gap between 
PP and non PP children closing 
(with the possible exception of 
SEND PP) 

 

 

 

 

 SEND assessment data will show that children are making double ratio 
gains in progress. 

 SEND trackers will demonstrate that children are making progress in at 
least 70% of the domains in R,W,M (with the exception for children with 
complex learning needs and disabilities). 

 SEND trackers will demonstrate that children are making progress in at least 

50% of the domains in writing (with the exception for children with complex 

learning needs and disabilities). 

 Data analysis will show that the gap is closing between PP and non-PP 
children. 

 Monitoring and observations will show that children’s needs are being met 
through targeted interventions and differentiated planning.  

 All PP children meet or exceed their KS1 baseline in Reading, writing and 
maths.  

4 Catch-up curriculum and 
strategies mitigates impact of 
school closure on PP children. 

 Monitoring will indicate early detection for the need of targeted 
interventions.  

 Planning and intervention logs show targeted teaching and support that 
addresses gaps in teaching and learning caused by school closure. 

 Markbooks, HAM trackers and SEN trackers show gaps in learning due to 
lockdown, have been closed. 

5 Enrichment  100% of PP children attend school trips. 

 All PP children are actively encouraged to attend clubs and activities both in 
and out of school. 

6 Improved engagement with 
reading at home. 

 Records will show that at least 70% of children read at home. 

 Intervention logs show increased use of Bug Club at school and home. 

 PP children will make progress in reading in line with non-PP children. 

7 PP children’s attendance will be 
in line with that of non-PP children 

 

 

 Consistent monitoring will identify concerns early in order for support to be 
put in place.  

 Family Support Worker and Inclusion Manager contact logs will evidence 
support given and offered.  

 PP attendance will increase from 93% to 98% (in line with non-PP) 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 12,109.16 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Regular monitoring of SEND and PP 
provision by SLT to ensure there is 
appropriate provision and challenge for all.   

Data analysis each year shows that statistically, the 
attainment gap decreases. Consistent monitoring ensures 
early detection of a need and identification of targets.  
 
Professional conversations are essential to adopting the 
correct approach and strategy for the individual child. 
Through this personal approach, each child can quickly 
get their needs met and enable progress. 

3,4, 

Pupil progress meetings to include a focus 
on PP children to guarantee that the 
appropriate targeted support is in place.  

3,4, 

Intervention meetings scheduled within year 
groups to focus on PP and PP+SEND.  
 

SEND Gateway acknowledges the importance of dedi-
cated time to allow all adults working together, LSAs and 
CTs, to plan and review provision for vulnerable children. 
Through this collaborative approach and joint planning 
time, children’s needs are detected early and appropriate 
provision put in place. 

3,4, 

Ongoing staff training through whole school 
staff meetings, coaching, mentoring, 
observations and courses to ensure all staff 
have a broad knowledge of strategies and 
High Quality Inclusive Teaching to support all 
children with a range of needs  

EFF - Supporting high quality teaching is pivotal in 
improving children’s outcomes. Indeed, research tells us 
that high quality teaching can narrow the disadvantage 
gap. 

Effective professional development (PD) plays a crucial 
role in improving classroom practice and pupil outcomes 

1,2,3,4, 

IM to support the induction of new staff and 
ECTs to ensure the high profile of PP is 
maintained with all staff. 

Additional LSA training to support subject 
knowledge in R,W,M  
 
 

In conjunction with providing effective CPD for class 
teachers, LSAs require ongoing training to support both 
their subject and pedagogical knowledge. Through 
offering continuous CPD opportunities, LSAs are able to 
meet the needs of all learners and support their 
progress.(EFF)  

3,4 

Phonics training for all staff 

 

Phonics underpins all learning and engagement with 
reading. Good phonological awareness supports 
children’s access to all areas of the curriculum, therefore 
supporting all progress.  

Stated in STA 2011, children who have not reached this 
level “should receive extra support from their school to 
ensure they can improve their decoding skills, and will 
then have the opportunity to retake the phonics 
screening check”  

Through assessments, it is apparent that partial school 
closures has impacted on the phonological learning and 
awareness of lower keystage 2. This gap in learning 
needs to be filled in order for children to become 
successful readers.  

3,4, 

Recovery curriculum planned in order to 
revisit key objectives from the previous 
year’s curriculum to rapidly close the most 
vital gaps in knowledge and skills.  

The Dfe publication in December 2021: Education-recov-
ery-in-schools-autumn-202, uses evidence gathered to 
help show how the pandemic continues to impact on pu-
pils’ learning and personal development. “‘Gaps’ in 
knowledge are either because schools had not taught this 
content while they were partially closed or because pupils 
did not learn effectively during this period.” 

3,4, 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 16,623 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Catch-up teacher to deliver targeted 
academic support and interventions for Year 
6 pupils.  

The EEF states that 1:1 and small group tuition is 
a highly effective strategy for providing targeted 
support providing five additional months’ progress 
on average.  

3,4, 

 

Additional LSA employed and trained 
through the National Tutoring Scheme  

3,4 

LSAs deployed to support PP children with 
pre-teaching, additional reading 
opportunities and targeted interventions  

  

3,4 

IM to establish a Reading Champions Group 
and prioritise PP children who are identified 
as needing additional reading opportunities 
and working below their KS1 results. IM to 
ensure all adults receive training in reading 
strategies such as paired reading, checking 
for vocabulary understanding and rich 
questioning while reading.  

 

Closing the Reading Gap states that ‘successful reading 
helps to determine academic success. Reading proves 
the master skill of school.’ Firstly children learn to read 
and then later the skill enables them to read to learn.  

3,4 

Reading workshops for parents to promote 
VIPERS as a tool to use at home 

 

 

The Lamb Enquiry Report (2009) details the importance 
of parental engagement in their child’s education and 
progress. While his initial report was written in response 
to a national enquiry for provision for SEND, the stance 
is relevant for all children. Where parents feel 
empowered and understand their children’s targets, they 
can offer the best support. Through supporting parental 
understanding of reading strategies and having a joined 
up approach to help children make progress in reading, 
leads to greater engagement in reading. 

EEF indicates the parental engagement adds a value of 
additional 4 months in a child’s progress.  

3,4,6 

Audit of current phonics schemes and  
additional books purchased to support 
phonics learning 

 

 

As previously expressed, partial lockdown has had a 
detrimental impact on children’s acquisition of 
phonological understanding. In order to close the gap, a 
rigorous approach to phonics is required for identified 
children. In order to address this, along with daily phonic 
interventions, appropriate reading schemes which work 
with the phonics scheme.  

EEF states: Phonics has a positive impact overall (+5 
months) with very extensive evidence and is an 
important component in the development of early 
reading skills, particularly for children from 
disadvantaged backgrounds 

3,4, 

Continuous tracking of PP children from IM 
and CT to ensure children stay on track from 
their KS1 baseline  

 

The Early Career framework explains that children learn 
at different rates and will require different levels and 
types of support in order for children to make progress. 
Through consistent monitoring and analysis of 
assessments, children can be identified for targeted 
support. The continuous tracking provides evidence that 
interventions and targets for identified children have had 
an impact and allows for further children to be identified 
for support.  

3,4, 
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Continued use of Language Link assessment 
and detection of area of challenge for identi-
fied children.  
 
 

Hampshire HIAS training - Developmental Language 
Disorder (DLD) affects learning in all contexts and 
increases the risk of lower academic achievement. 
Within a social context, it can create social isolation and 
communication barriers leading to lower academic and 
self-esteem.  

SEND Gateway states: 

A relentless focus on language acquisition and language 
comprehension is required. By addressing this issue, we 
will support better self-esteem, self-efficacy, self-
regulation, self-confidence. 

EFF - The average impact of Oral language 
interventions is approximately an additional six months’ 
progress over the course of a year  

3,4, 

Continued subscription of Bug Club so all 
children have access to a variety of genres 
and opportunities to answer a range of 
questions about a text.  

 

National Literacy Trust research states that 1/11 do not 
have books at home, rising to 1/8 for disadvantaged 
children.  

Jessica Logan’s research details that children who read 
daily would read 1 million more words than their peers – 
exposing them to rich language and supporting language 
development.   

3,4 

Individualised planning for specified children 
to meet their personalised targets 

 

Bespoke and differentiated learning ensure that children 
are able to access their learning. Teachers use a range 
of assessments to identify baseline and targets for all 
children and carefully plan the provision for individual 
children using a multi-sensory approach to embed key 
learning throughout both the core and wider curriculum.  

Research undertaken during IM NASENCO qualification 
indicated the importance of children feeling successful 
and being able to work independently. A child’s self-
esteem and academic sense of self is impacted if a 
chlild is constantly working outside of their zone of 
proximal development (ZPD). While a child is working 
within the limits of challenge within their own ZPD, they 
can continue to make progress whilst building resilience 
and learning independent learning skills.  

This can only be achieved through a sufficiently 
differentiated curriculum with adequate scaffolding and a 
multi-sensory approach.  

All 

Develop independent skills by planning 
support and resources that scaffold learning 
according to the skills and abilities of each 
child.  

 

 

 

1,3,4 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 29,500.50  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Whole staff training, including 
lunchtime supervisors, on Vital 
Relationship Functions to 
support behaviour management 
and the wellbeing of all 
children. 

 

EEF – Figures from the Department for Education, pupils who receive 
Free School Meals are more likely to receive a permanent or fixed 
period exclusion compared to those who do not. 

Behaviour training and interventions have an impact through 
increasing the time that pupils have for learning – either due to 
reduction in disruption in class or through preventing exclusions that 
remove pupils for periods of time.  

1,2,3,4 

Zones of regulations used 
throughout the school to 
support children’s 
understanding of their emotions 
and strategies to support their 
mental health. 

 

Barry Carpenter explored the social and emotional impact partial 
school closures has had on children. He outlined the challenges that 
children face in regulating their emotions and ability to accommodate 
others in school after prolonged periods of loss of structure and social 
interaction. The Zones of Regulation is a metacognitive framework for 
regulation and treatment approach and is used widely in mental health 
fields and it integrates best practices around Trauma Informed Care.   

1,2,3,4 

Resilience and Supporting well-
being workshops delivered by 
IM, FSO and DHT 

 

 

The personal development and mental health of all children is intrinsic 
to academic development. A collaborative approach with parents 
strengthens the impact of metacognitive approaches. 

As the EEF outlines, the average impact of metacognition and self-
regulation strategies is an additional seven months’ progress over the 
course of a year. With parents understanding strategies, this can 
reinforce the impact and therefore accelerate personal development. 

1,2,3,4 

ELSA to provide family support 
to identified parents after school 

 

EFF identifies the parental support is essential to supporting the 
emotional needs and academic needs of the children. In working in 
collaboration with the school, this consistent approach helps develop 
children socially and emotionally thus leading to children being ready 
to learn and make academic progress.   

1,2,3,4,5 

5 Steps to Wellbeing launch 
afternoon – planned by 
IM/SEMH lead and promoted 
throughout the year through 
classroom assemblies and 
PSHCE. 

 

The Five Ways to Wellbeing are a set of evidence-based public 
mental health messages aimed at improving the mental health and 
wellbeing for all.  

As a school, this message has been promoted and used to explicitly 
teach children skills to be proactive in the management of their own 
mental health in conjunction to revised PSHE planning and the 
introduction of The Zones of Regulations.  

1,2,3,4 

Induction for all staff includes 
training about attachment and 
trauma awareness and 
understanding what behaviour 
is communicating. 

 

All staff in the school have a responsibility to support the wellbeing of 
the children in the school, therefore it is imperative that everyone has 
an understanding of the impact of early childhood trauma and 
attachment theory. Understanding behaviour is intrinsic to supporting a 
child’s wellbeing.  

Induction is a pivotal time for new staff. Through a strong induction, 
with an identified focus that is key to the school’s ethos, all staff have 
the key knowledge and skills to further support the schools principles.  

1,2,3,4 

ELSA to teach resilience work-
shops in Year 6 and secondary 
ready skills. 

 

EEF states that ‘the potential impact of metacognition and self-
regulation approaches is high (+7 months additional progress), 
although it can be difficult to realise this impact in practice as such 
methods require pupils to take greater responsibility for their learning 
and develop their understanding of what is required to succeed.’ 

For many children, their emotional response to testing is a barrier to 
success. Child conferencing indicates that 100% of children were 
more confident when undertaking their SATS when the ELSA directly 
addressed the negative thought processes and provided children with 
strategies to overcome them. 

1,2,3,4 

Two trained LSAs to offer spe-
cific emotional and behavioural 
support. 
 

Maslow informed practise is imperative for children to make progress. 
Social. Emotional and mental health (SEMH) needs are a barrier to 
children making academic progress. Through providing two trained 

1,2,3,4 
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ELSA’s a greater number of children can be supported through 
targeted interventions. 

Boxall profile groups x4 weekly 
afternoons to support the devel-
opmental needs of children with 
SEMH needs 
 

EEF – Evidence suggests that programmes delivered over 2-6 
months seem to produce long-lasting results.  

Seth-Smith, Levy et al  - research shows that Boxall profile groups 
improved social interactions, communication and empathy therefore 
reducing anxiety of being in a whole class setting and enabling 
children to access learning alongside their peers. This approach 
enables children to be ‘classroom’ and ‘learner’ ready.  

Resources are required in order to meet the developmental needs of 
the children.  

1,2,3,4 

Resources purchased for Boxall 
profile groups and lunchtime 
clubs 
 
 

1,2,3,4 

Additional planning time for EL-
SAs with IM to ensure assess-
ments are analysed and focused 
support meets the needs of the 
children.  
 
 

Analysis of as SEMH assessments are imperative to understanding 
the challenges for individual children which ensures the right 
approach and intervention is planned. Regular meetings between IM 
and ELSAs ensures that assessments are ongoing and informs the 
planning of provision. Last year, 100% of children who received ELSA 
support made progress from their baseline SEMH assessments. This 
included reintegration to class for children who had not been 
classroom ready and a decrease in behaviour incidents throughout 
the academic year.  

1,2,3,4 

ELSA supervision sessions with 
an EP to improve and support 
ELSA practice 
 
 

Ongoing training and support from an Educational Psychologist is vital 
to high quality provision for the children. A study completed by Laura 
Grahamslaw at Nottingham University, indicates that Support 
assistants which were found to have the greatest impact on children's 
emotional self-efficacy beliefs had: completed the ELSA training, 
protected time to plan their ELSA work and protected time to attend 
refresher training events. Both the quantitative and qualitative results 
supported the hypotheses and the ELSA project was found to have a 
positive impact on support assistants' and children's self-efficacy 
beliefs. 

1,2,3,4 

Break time support for children 
who find self-regulation difficult 
and Quiet Club to support chil-
dren who find lunchtime socially 
challenging.  
 

Unstructured times, such as break times, can be difficult periods in the 
school day for children with social and emotional challenges. As 
identified through The Autistic Society, good supervision is essential 
to a positive break time as it supports essential social skills and 
problem solving. A positive break time enables children to  

1,2,3,4 

Payments for holiday sports 
courses 
 

All children need access to a broad and rich curriculum supported by 
enrichment opportunities in order to build cultural capital.  

Fully funding and subsidising places for trips, music tuition, after 
school clubs and wrap around provision ensures economical 
disadvantaged children have enrichment opportunities.  

 

 

EFF suggests that Breakfast clubs are an effective behaviour 
management strategy and support good attendance.  

 

1,2,3,4,5 

Payments for children to take 
part in after –school activities – 
i.e. Sports clubs 
 

1,2,3,4,5 

Subsidising Breakfast and after 
school club 
 

1,2,3,4,5 

Payment for identified children to 
participate in off-site visits/resi-
dential visits 
 

1,2,3,4,5 

Payments for identified children 
to take part in peripatetic music 
tuition 

1,2,3,4,5 

Team teach training for identified 
staff to support those children 
who display more challenging 
behaviours 
 

This is an evidence based approach with training provided through 
Hampshire County Council. Identified staff are trained to support 
challenging and complex behaviour and emotional needs.  

1,2,3,4 

IM to track attendance of PP chil-
dren and support parents when 
attendance falls below 95%  

This rigorous approach is recognised by the EFF to have an impact 
on attendance. 

1,2,3,4,7 

 

Total budgeted cost: £ 58,232.6 
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Part B: Review of outcomes in the previous academic year  

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

 

Internal data shows that Pupil premium continue to make progress against their own baseline. 

In September, a Catch up register was created to identify children not achieving in line with their KS1 results. 

Through careful planning and interventions, the number of Pupil Premium children on the catch up register was 

reduced by 6% in reading, 13% in writing and 8% in maths. In conjunction, with this data, There was an increase in 

July in the percentage of children receiving Pupil Premium who were working at Age related Expectation (ARE) from 

their September baseline (see table below). 

 All Pupil Premium Pupil Premium non SEND 

Reading 10% 10% 

Writing 3% 2% 

Maths 7% 10% 

Combined 5% 15% 

While the there is still an attainment gap, data between September 2020 and December 2020 shows that this was 

reducing before the partial school closures in January. This indicates that when the strategies identified are 

consistently used, the attainment gap between non-PP and PP can be closed. 

Through the introduction of Zones of Regulations, children returning to school from partial school closures were 

given strategies to support self-regulation and tools to recognise, talk about and manage their emotions positively.  

Observations, book monitoring and classroom feedback shows that children are settling to work after break times 

and at the start of the day. The quality and quantity of work in books increased and behaviour records show that 

there was less dysregulated behaviours. 

The gap between SEND and non-SEND PP still requires development. During partial school closures, 43% of 

children on the SEND register attended school.  Of this 43%, 74% made significant ratio gains in progress. 

Year 6 had enrichment opportunities in the Summer Term. All children were able to attend and additional adults 

funded from PP to support PP children who would otherwise not be able to succeed. Funding enabled 100% of 

children to attend the activity week which has proved successful in promoting resilience and team work. 

There was no National data produced for Year 6 due to the cancellation of SATS, however comparably the Teacher 

Assessment (TA) from September and July show that the percentage of PP children working at ARE doubled in 

maths and increased by 16% in Reading. This is including children with SEND. 

Percentage increase of children working at ARE from Internal testing results 

 Reading Spelling, Grammar 

and Punctuation 

Maths 

 42% 36% 10% 

 


